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Program Overview 

Overview 

Click generate text to review the program awards that are listed under this department. Next to each program 

award listed; 

• Please denote if it should be included here, or should be listed elsewhere 

• Answer yes or no, if the program has external regulations 

• Additional lines, if needed, may be added by typing the tab key while in the last cell 

• Any additional notes can be added in the box below the table 

Program Awards Include in Review (yes/no) External Regulations (yes/no) 

History, AA-T Yes No 

 

The Mission of Modesto Junior College 

MJC is committed to transforming lives through programs and services informed by the latest scholarship of 

teaching and learning. We provide a dynamic, innovative, undergraduate educational environment for the ever-

changing populations and workforce needs of our regional community. We facilitate lifelong learning through the 

development of intellect, creativity, character, and abilities that shape students into thoughtful, culturally aware, 

engaged citizens. 

Provide a brief overview of the program and how it contributes to accomplishing the Mission of Modesto Junior 

College. (Overview Suggestions: How consistent is the program with the institutional mission, vision, core values 

and/or goals? How are aspects of the institutional mission addressed within the program? Is the program critical 

to the pursuit of the institutional mission?) 

The MJC Department of History is committed to providing instruction informed by the latest scholarship 

in teaching and learning that engages students in the comparative study of past and contemporary 

societies and culture; introduces students to the breadth and depth of the human experience; and trains 

students to think critically about historical concepts, analyze and assess evidence, and articulate 

historically grounded conclusions through writing.  We are committed to the development of 

independent learners who are prepared for their next experiences, whether in a transfer institution or on 

the job. 
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Student Achievement and Completion 

College Goal for Student Achievement 
Increase Scorecard Completion Rate for Degree and Transfer 

The College has a primary aspirational goal of increasing the Completion rate from 43% to 53% on the CCCCO 

Scorecard Completion Rate for Degree and Transfer [view] by 2022.  The completion rates in the Scorecard 

refers to the percentage of degree, certificate and/or transfer-seeking students tracked for six years who 

completed a degree, certificate, or transfer-related outcomes (60 transfer units). 

As you answer the questions below, please consider how your program is helping the college complete this 

aspirational goal of increasing the MJC Degree, Certificate, and Transfer Completion rate by 10% on the CCCCO 

Scorecard by 2022. 

Success  

The following questions refer to data from the Department Success Rates Dashboard. Use the filters to examine 

both departmental and course level data. Charts will be included for the record by Research and Planning once the 

review is submitted. 

Locate your department success rates on the Success Rate Data Dashboard and consider your department 

success rates trends over time, especially the last two years. Also, consider the data detailing the variance of 

success rate of courses across sections. Are these rates what you expected? Are there any large gaps?  Is there 

anything surprising about the data? What do you see in the data? 

OVERALL SUCCES RATES 

History's success rate has increased from 50.5% (2012-2013) to 62.5% (2016-2017) (11.8 % 

difference).  During the same period, MJC's overall success rate increased from 66.5% (2012-2013) to 

68.5% (2016-2017) a (3 % difference).  In other words, History's increase outpaced that of the college as a 

whole.  It is worth noticing that overall success rates during the summer spike dramatically.  For example, 

in 2015-2016 the Summer success rates stood at 67% compared to 58% overall for the same academic 

year.  Several possible scenarios may offer an explanation for this difference: 1. Compressed nature of 

most summer courses (5, 7, 10 weeks); 2. Students may be taking fewer courses at any one time during 

each of the summer terms, allowing them time to focus on just on or two classes; 3. Anecdotally, faculty 

have noticed this trend, but ascribe it to "returning" university and four-year college students taking 

advantage of the community college's lower tuition fees.  In fact, the overall success rate for 2015-2016 

was 58%, but taking Summer into account, it jumped to 61%.  This last academic year promises to be a 

success rate "bumper crop" - not including Summer 2017, the success rate already stands at 62.5%.   

SUCCESS RATES BASED ON ETHNICITY 

For the period 2015-2016 and 2016-2017 History achieved the following rates: Asian (73% of 385 

students), Filipino (69% of 114), White (65% of 3,857), Native American (63% of 73), Undeclared (62% of 

2,858), Two or More (62% of 66), Pacific Islander (58% of 61), Hispanic (57% of 4,368), and Black (44% 

of  373 students).  The average combined success rate is 62.5% of 12,155 students taking history courses 

(success n = 7,433).   

By far the lowest performing group is Black (44%; n= 164 of successful students), a 49.6% difference with 

the highest performing group (Asian).  Even when compared to the average success rate of the 

department, the percent difference is 34.7%.  The second lowest performing group is Hispanics (57%, n = 

2,490 of successful students), a percent difference with the highest performing group of 21.9%.  Based on 

ethnicity, Blacks performed better in Summer (47%) than Fall and Spring combined (43%).   

SUCCESS RATES BASED ON MODALITY 

The Face to Face success rate is 60.9% and Online is 60.7% over the past two years.  In fact, the Online 

success rate for 2016-2017 was higher than for face to face (64.2% v. 62%) a change from the previous 

academic year where Online was 57.9% and Face to Face 60.1%.  Disaggregated by ethnicity, online 

http://scorecard.cccco.edu/scorecardrates.aspx?CollegeID=592#home
http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/success.php
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success rates for Asian (82%) and Filipino (75%) are the highest performing group. Blacks were the lowest 

performing group with a success rate of 25%, followed by Hispanics (55%).  The White success rate stood 

at 63% and for Undeclared at 64%.  When looking at success rates based on Gender by term in Online 

classes, summer provided an interesting revelation.  Success rates for Males were significantly higher than 

for Females (61.3% for Male v. 55.9% for Female).   

SUCCESS RATES BASED ON GENDER 

Overall Gender success rates over the past two years stands at 61.7% for Female and 59.7% for 

Male.  Interestingly, Online Male students succeed at a higher rate than the overall (60.2% for Male v. 

61% for Female).  When looking at success rates based on Gender by term in all Modalities, summer 

provided an interesting revelation.  Success rates in Summer for Male were significantly higher than for 

Female (70.6% for Male v. 64.5% for Female).  See above for possible explanations. 

ANALYSIS 

Over the past few years the Department of History has engaged in a more robust conversation about 

student access, retention, and equity.  These have been difficult but fruitful conversations.  As our 

attention turned to the pedagogy of teaching and learning, we began by making changes to our 

classroom, in both our physical setting and also by arming ourselves with the latest pedagogy on 

teaching and learning (see below for details in our plan).  One of the decisions the department made that 

has had an impact on success was simple: we reduced the number of double, triple and quad sized 

courses.  Currently, we teach very few large lecture courses, and as we reduced the number of courses, 

there was a rise in success overall.  Instructors who have made this shift have seen the difference that 

smaller classes with more time for individual interaction can make.  We will continue to monitor this 

connection between class size and success rates as we address ongoing success, retention, and equity 

goals over the next couple of years. 

What is your set goal for success? Do your department and individual course rates meet this goal? 

The Department of History has set its success goal at 70% by 2022.  The department's current success 

rate is 62.5% (2016-2017).  The course that is closest to this number is Hist 102, 66% (2016-2017).  

If your rates for success are lower than your goals, what are your plans to improve them?  

All history classes are transfer level courses that require a modicum of writing and critical thinking 

skills.  Given that over 80% of MJC students need Basic Skills courses, we are indeed surprised that 

success rates are as high as they are.  There is a widespread belief among history faculty that students 

would be well served by the establishment of an English 50 pre-requisite.  Given the current political 

climate that associates pre-requisites as barriers, we see little chance of an institutional-wide effort to 

ensure our students are well prepared to succeed in transfer level courses - lest we be accused of "deficit 

minded" behavior, and unable to tackle students "where they are".  But even if we could establish a pre-

requisite, there would be multiple institutional barriers to such an approach (i.e., capacity in LLA).  The 

Department of History proposes that the institution double its effort in FTIC courses and institute a ME 

(Math and English) First approach. 

However, we understand that we cannot rely on these college-wide initiatives to drive our desire to 

increase student success, retention, and equity.  The Department of History is focusing our efforts in 

three areas: professional development for our faculty, adapting our modalities, offerings and schedule to 

more fully serve student access, and developing closer connections with our students through a series of 

extracurricular opportunities. 

PROFESSIONAL DEVELOPMENT 

Over the last two years, history faculty have increased their involvement in the pedagogy of teaching and 

learning.  Three faculty joined a learning community developed by Bill Anelli (2015-2016) which 

introduced the department to backwards design of curriculum, which allows teachers to focus on 

important concepts and skills, and to develop tools specifically designed to help students learn these 

concepts and skills.  Second, four history faculty attended OnCourse three-day training (Summer 2016) 

that addressed best classroom teaching and learning practices.  Our desire to find methods and practices 
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that will improve opportunities for success have led many history faculty to be at the forefront of 

institutional efforts to address access, retention, persistence, equity, and success (CUE, Great Teachers 

Retreat, OAW, FTIC, Umoja, Student Success and Equity Committee). During the academic year 2017-

2018, faculty members will launch a professional development program specifically designed using best 

practices from backwards design, On Course and the History Project.  The purpose of this program is 

twofold: to develop faculty teaching practices to its highest level, and to develop clear and useful Course 

Learning Outcomes (CLO) assessment tools, which will give us data that we can use to improve our 

practice. 

ADJUSTING OFFERINGS, SCHEDULE AND MODALITIES 

The second area of focus is on what, where and how we provide our history curriculum to our 

students.  Over the past year we have begun to make changes in all of these areas.  First, the department 

is launching a series of changes to our curriculum.  As of the 2015-2016 academic year, we offered 17 

specific courses.  While the diversity of these offerings is robust, these courses were created and 

continued to be offered without a lot of thought given to their relevance or purpose.  Many of these 

courses came into being because an individual faculty wanted to teach the subject, not because it fit into 

a coherent history program.  Currently, we have begun a streamlining and reenvisioning process that will 

take three years to complete.  This includes eliminating courses (HIST 112, 113, 119, 128 and 145 are 

proposed for inactivation) and replacing these with a set of courses on topics such as: the history of 

gender in America, the history of race and ethnicity in America, a history of the Middle East, and modern 

American foreign policy. Once established, students will continue to find our core courses in US and 

World history each semester, while the proposed specialty classes will cycle through a two-year period. 

Scheduling and modalities are also important to success.  Over the last year, in conjunction with the 

dean, the department has taken a serious look at where and how we offer our history courses, and have 

created a two-year cycle that will provide students who are primarily on East Campus or West Campus 

the opportunity to take all the courses they need for an AA-T degree in history in that location. We have 

done the same for night course students and online students.   We have also worked to reduce 

competition between courses by expanding the schedule across times and days.  Currently, we are a part 

of the MWF cohort of courses, and we offer a course on Saturdays. 

MEETING THE NEED FOR CONNECTION 

Faculty who have participated in the On Course and FTIC trainings throughout the last two years have 

brought their understanding of the importance of connections for first year (really first semester) 

students to their retention and persistence.  Beginning in the academic year 2017-2018 the department 

will create a series of opportunities for history majors and also students taking history courses for GE to 

find these connections within our department.  Our initiatives include the following elements: 

Student recognition ceremonies - history faculty identify an outstanding student and celebrate this 

through an awards ceremony (end of each semester) 

Creation of non-credit seminars and workshops for struggling students - these workshops focus on skills 

like note-taking, studying for an essay exam, writing in history. 

A History Club - will provide student-led opportunities to build community and engage fellow students in 

the study of history 

As we begin to develop these community building programs, we are certain other and better ideas will 

evolve.  Our goal is to build that community, and we will be guided by ourselves and our students 

towards this goal in whatever programs arise from this initiative. 
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Locate your department equity rates on the Success Rate Data Dashboard (by pressing on the equity tab). 

Examine these rates, disaggregated by ethnicity and gender, over the last two years. If there are differences in 

success across groups, how do you plan on addressing issues of student equity? In other words, how do you plan 

on closing achievement gaps across student populations? 

First, as a practical matter, see above section on addressing student success.  The strategies we have 

developed for success also are designed to address equity issues as well, particularly our professional 

development program. 

Second, the department has also discussed equity issues deeply, and the following more philosophical 

discussion addresses the content of our conversations: 

Explanations for equity gaps require sociological explanations that are beyond the scope of Program 

Review.  Superficial generalizations run the risk of reifying long standing stereotypes of non-White 

groups.  Historians are well placed to discuss equity issues, as race, ethnicity, gender, and class are our 

bread in butter.  Historians find some of the explanations posited by well-meaning people as running 

dangerously close to social Darwinist (and paternalistic) explanations that attempt to explain differences 

between racial and ethnic groups.  Blacks don't fail because they are Black, but because there is history of 

exclusion, discrimination, and economic, social, and political disenfranchisement.  In fact, when looking at 

the CCCCO Scorecard, Black college prepared students performed at a much higher rate than White or 

Hispanic students. 

Frankly, we don't yet clearly know how we will address the equity gaps, though we believe our first steps 

should help.  We understand that we must promote "authentic engagement and rigor among culturally 

and linguistically diverse students," but that is easier said than done.  The FT in the history department 

happens to be one of the most racially and ethnically diverse at MJC (two mixed heritage, Asian, Black, 

White).  Our discussion around issues of equity are deep and thoughtful, but in order to be more 

effective culturally responsive educators, we must unpack our implicit biases.  These are never easy 

discussions and must be approach in a spirit of self-discovery of our cultural identity and how it relates 

and interact with other groups.  Secondly, we've must make further strides in moving away from the 

deficit thinking paradigm that stipulates that students fail because their own deficiencies or because their 

families don't value education.  Third, although we cannot address social inequities outside of MJC, we 

can address unfair practices and differential treatment that penalizes culturally and linguistically diverse 

students in the classroom.  Key to culturally responsive teaching is to teach students to 

become independent rather than dependent learners.  To us, this approach is akin to the old proverb 

along the lines that "give a man a fish and you feed him for a day; teach a man to fish, and you feed him 

for a lifetime."   

The Dependent Learner The Independent Learner 

* Is dependent on the teacher to carry most of the 

cognitive load of a task always 

* Is unsure of how to tackle a new task 

* Cannot complete a task without scaffolds 

* Will sit passively and wait if stuck until the teacher 

intervenes 

* Doesn't retain information well or "doesn't get it" 

* Relies on the teacher to carry some of the 

cognitive load temporarily 

* Utilizes strategies and processes for tackling a new 

task 

* Regularly attempts new tasks without scaffolds 

* Has cognitive strategies for getting unstuck 

* Has learned to retrieve information from long-

term memory 

Source: Zaretta Hammond, Culturally Responsive Teaching and the Brain. Corwin, Thousand Oaks, 2015 

(p. 14) 

Unfortunately, most of our students fall in the dependent learner category and transforming them in on 

semester is no easy task.  However, if the institution is committed to teaching and learning practices that 

promoted creating independent learners, we may have a chance of dramatically improving equity. 

There is no magic potion to address issues of equity, however, both at the departmental and institutional 

level there are barriers that can be dropped and pedagogical approaches that can positively impact 

equity and success. 

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/success.php
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If distance education is offered, consider any gaps between distance education and face-to-face courses. Do these 

rates differ? If so, how do you plan on closing the achievement gaps between distance education and face-to-face 

courses? 

There are no gaps between distance and face-to-face education.  See analysis above. 

Conferred Award Trends 

Review the Program Awards Dashboard, using the drop-down filters to focus the analysis on your department.  

Starting with identifying the year, please supply degrees and certificates awarded.  These charts will be attached by 

Research and Planning before being posted publicly. 

What is your set goal for degrees and certificates awarded? Do your rates meet this goal? 

Our aspirational goal is to have 40 awards granted per year within the next three years.  Our rates do not 

meet this goal. 

If your rates for degrees and certificates awarded are lower than your goals, what are your plans to improve them? 

Our AA-T degree in history is relatively new, created in 2014.  We have not engaged as fully as we should 

in identifying history majors in our courses and reaching out to them.  However, as noted in our success 

rate action plan, we have identified a series of actions that will address this lack.  These actions will also 

increase part-time faculty awareness and understanding of our degrees, as they will be offered the 

opportunity to engage in our awards programs, enrichment activities and skills workshops.  All of these 

actions should make our increasing numbers of majors and completions rise. 

The goal of 40 graduates per year is aspirational, since we don't yet have clarity about whether this is a 

reasonable goal.  The trends noted in the data indicate that in 2015-16 we had 20 completions, and that 

rose by five in the following academic year.  It seems logical that if our actions to increase student 

involvement in our history community are effective that within three years these numbers will rise to 40 

per year.  We will return to this data yearly to see if the trend is continuing or increasing. 

http://mjc.edu/general/research/dashboards/drilldown/awards_drilldown.php
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Student Learning Outcomes 

Student Learning and Outcomes Assessment 

Please review your Learning Outcomes data located on the MJC Student Learning Outcomes 

Assessment website and below, in regards to any applicable Program, Institutional, and General Education 

Learning Outcomes. 

 

For each ILO that your course learning outcomes inform, you will find your overall rate. On the MJC 

Student Learning Outcomes Assessment website, you will also see that overall rate disaggregated across student 

populations; you can use this information to understand how different student populations are learning in your 

courses.  

 

After you have examined your rates and disaggregated data, reflect on the data you encountered. Please address 

the program outcomes (PLO), general education outcomes GELO (if any), and institutional outcomes (ILO) in your 

analysis. 

 

Program Learning Outcomes (PLO) 

What is your set goal for PLO success? Do your overall rates meet this goal? 

Our set goal for PLO success is 75%.  Currently, our rates overall meet this standard in all PLO 

areas.  However, disaggregated by ethnicity we see that, as with our other measures (success, retention) 

our black students do not meet this standard as they are 5% below other groups. 

General Education Learning Outcomes (GELO) 

If your program has General Education outcomes, what is your set goal for GELO success? Do your overall rates 

meet this goal? 

Currently, no data is in this section.  An addendum will be provided once this technical difficulty is 

resolved. 

Institutional Learning Outcomes (ILO) 

What is your set goal for ILO success? Do your overall rates meet this goal? 

Our set goal for ILO success is 70%.  Currently, our rates meet this goal overall.  The data in this area may 

be inaccurate as there are no Asians noted in this chart, which cannot be correct.  However, breaking 

down what is there, we find that blacks lag behind other groups in meeting these goals.  Students overall 

seem to struggle with the Information Literacy area competence area more than critical thinking or 

cultural literacy. 

Continuous Quality Improvement 

If your rates for success for any PLOs, GELOs, and ILOs are lower than your goals, what are your plans to improve 

them? 

Overall, the history department is meeting our goals in these areas.  However, we see certain areas that 

are problematic: 

Black students struggle more than other ethnic groups in achieving success in PLO, GELO and ILO goals. 

• Our plans to engage students individually in our courses and programs noted in our success 

plan in a general method to bring all students, including our African American students more 

fully into the history community, and provide targeted support in terms of skills deficits. 

• Al Smith is part of the Umoja initiative and his courses, HIST 154 and HIST 155, which are African 

American history, are part of this initiative.  We hope that the community and support African 

American students develop in these targeted courses will help these students increase their 

successful learning. 

Information Literacy is low across ethnicities 

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/lo_data.php
http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/lo_data.php
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• Supplemental Instruction in our courses, workshops to develop research skills and 

extracurricular opportunities to engage in research outside the classroom are all sources for 

improving these deficits. 

Equity and Success 

Do your rates for your PLOs, GELOs, and ILOs vary across student populations?  How you do you plan on 

addressing issues of equity? In other words, how do you plan on closing the learning gaps across student 

populations? 

See above discussion of gaps and how we plan to address them, specifically our African American 

students. 
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Curriculum and Course Offerings Analysis 

Curriculum Analysis 

Considering those courses that have not been reviewed within the last five years, please address these below. 

Provide your plans to bring courses into compliance with the 5-year cycle of review.  If your department is 

compliant, please state that. 

No history course is listed as not having been reviewed as scheduled. 

Provide your plans to either inactivate or teach each course not taught in the last two years. 

INACTIVATIONS: 

• HIST 112 

• HIST 113 

• HIST 119 

These inactivations are part of the History Department's re-envisioning of our degree offerings (see 

above in success action plan). 

Does the College Catalog accurately display the descriptions and requirements of all the courses and educational 

awards (degrees/certificates) overseen by this program? If not, please describe your plans to correct. 

Yes. 

Are there plans for new courses or educational awards (degrees/certificates) in this program? If so, please describe 

the new course(s) or award(s) you intend to create. 

Yes.  I have copied this discussion from our plan to increase student success - as our curriculum changes 

are all based on our focus on student success and retention: 

Over the past year we have begun to make changes in all of these areas.  First, the department is 

launching a series of changes to our curriculum.  As of the 2015-2016 academic year, we offered 17 

specific courses.  While the diversity of these offerings is robust, these courses were created and 

continued to be offered without a lot of thought given to their relevance or purpose.  Many of these 

courses came into being because an individual faculty wanted to teach the subject, not because it fit into 

a coherent history program.  Currently, we have begun a streamlining and reenvisioning process that will 

take three years to complete.  This includes eliminating courses (HIST 112, 113, 119, 128 and 145 are 

proposed for inactivation) and replacing these with a set of courses on topics such as: 

• the history of gender in America, 

• the history of race and ethnicity in America, 

• a history of the Middle East, and 

• modern American foreign policy. 

Once established, students will continue to find our core courses in US and World history each semester, 

while the proposed specialty classes will cycle through a two-year period.  See next section for a a 

rationale for the choice of topics in the above list. 

What needs or rationale support this action, and when do you expect to submit these items to the Curriculum 

Committee? 

Additional Comments on Philosophical Reasons for Changing Curriculum: 

Most of our courses were designed during the 20th Century during the period of the Cold War.  History 

courses should focus on important historical developments at the local, regional, national, and 

international level.  Comparative approaches between the past and present, and between regions in the 

U.S. and the world, are essential to understanding the world in which we live, in developing civic 

mindedness, and in being sensitive to the needs and imperatives of a multicultural and multilingual 

society.  Historical context provides the foundation for cultural sensitive, non-jingoistic, non-nationalistic, 
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non-racist, non-gender bias, non-nativist attitudes that have been the vane of the Unites States' historical 

development.  The themes in the proposed courses address some of the most fundamental historical 

AND current issues.  Although some of these courses can serve as a foundation for those transferring to a 

four-year college, we want students that only plan a certificate or two-year degree to have the ability to 

understand the world around them in a safe and engaging environment.  Part of the mission of 

community colleges is to serve the community, whether their aim is to get a two-year degree, transfer, or 

just with the aim of taking a course for self-improvement. 

Course Time, Location and Modality Analysis 

Location/Times/Modality Trend Analysis:   

Consider and analyze your location, time, and modality trends. Discuss any program plans that address more 

efficient and beneficial location, modality and/or time of day trends.  

The history department's instruction takes place primarily on the East Campus, but with the increasing 

number of students on West Campus, and the need for equity in offerings across locations, times and 

modalities, we are experimenting with a broader offering in all of these areas. 

The numbers are both a source of pride and concern.  The 31% percent difference between the number 

of sections offered in the 2010-11 and the 2014-2015 academic year helped increase student access and 

FTES. But looking at it more carefully, we note that there is a 41% increase of on-campus course 

offerings.  We believe that these increases have contributed to the decline in productivity.  It would be 

worth examining scheduling of on-campus courses with an eye to maintaining access while increasing 

productivity.  What is missing in these numbers are summer offerings (totaling 28 during Summer 2016) - 

which should be included as they affect what happens during the rest of the academic year. 

In terms of online offerings, they have dramatically fluctuated over the past five years but we believe that 

they have now stabilized .  Members of the History Department have embraced the online teaching 

revolution since its infancy; these instructors have a wealth of experience with this delivery method.  The 

department understands the limitations to online education, but we do not believe they are 

insurmountable.  To this end, the department focuses its attention on the development of online 

instruction as it is needed and takes advantage of the resources and support for online instruction 

offered by the institution as a whole.  There is little doubt that online education offers the flexibility that 

our students demand, and that, although non-traditional, it can be the source of a quality education.  We 

make available to students a wide-array of history courses online representing over thirty percent of our 

course offerings.  As online instruction has recently found itself in the cross-hairs of accreditation 

reporting, the department has worked to meet the requests and requirements of administration as far as 

their distance education offerings are concerned.  

Over the past few years, it has become apparent that a morning-heavy scheduling model is not 

necessarily in the best interests of our diverse and non-traditional student population.  Through good 

scheduling and trial and error, we are working to reach a balance between day, evening, and online 

courses.  With fill rates of around 110%, well above the college average, we are confident that our 

scheduling pattern is meeting student need.    

Using the provided numbers, since 2010-2011 there has been a 50% increase in morning offerings, at 

28% increase in afternoon offerings, a 17% increase in evening courses, and a 17% increase in online 

courses.  We further see that there were 25% more sections offered in the morning than in the afternoon 

in 2010-2011 compared to 46% more morning than afternoon courses in 2014-2015.  When we combine 

these numbers with the drop in productivity, we assume that section inflation and imbalance need to be 

addressed in order to more efficiently serve our students.  We believe this is possible without impacting 

student access. 
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Course Attributes 
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Program Analysis 

Program Personnel 

Please refer to the Department Faculty and Sections Dashboard to supply the names of faculty and adjuncts for 

the periods requested. Use the dashboard filters to focus on your individual department. Due to the complexity of 

payroll accounts and assignments, those listed may not match known individuals, please note any discrepancies. 

 

Additional comments or narrative can be added below. 

Faculty Name Full-Time or Part-Time (adjunct) Hire Date (optional) 

William Newell Full-Time 1989 

Albert Smith Full-Time 1994 

Eva Mo Full-Time 1999 

Curtis Martin Full-Time 2000 

Eileen Kerr Full-Time 2008 

Cecelia Hudelson Full-Time in Geography, but 

teaches cross-listed course 

 

Talitha Agan Adjunct  

Adria Bray Adjunct - No longer teaches at 

MJC 

 

Donald Carlisle Adjunct  

Derek Cowell Adjunct  

George Edgar Adjunct - No longer teaches at 

MJC 

 

Hans Hauselmann Adjunct  

Marvin Jackson Adjunct  

Michelle Kehoe Adjunct  

Erin Littlepage Adjunct  

Therese Lunt Adjunct - No longer teaches at 

MJC 

 

Christopher Mickols Adjunct  

Joshua Pollock Adjunct  

Mark Robertson Adjunct  

Jennifer Sarhadi Adjunct  

David Seymour Adjunct  

Cynthia Van Valkenburg Adjunct  

Richard Vanden Bosch Adjunct  

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/faculty_sections.php
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Kenneth White Adjunct  

Thaddeus White Adjunct  

Faculty Assignments 

Please refer to the Department Faculty and Sections Dashboard to supply the number of faculty and adjuncts 

for the past two years of regular terms. Use the dashboard filters to focus on your individual department. Due to 

the complexity of payroll accounts and assignments, those listed may not match known individuals, please note 

any discrepancies. Please note that summer positions are all shown as adjunct due to payroll categories. 

 

Enter figures for each term, to add additional rows, click in last cell on right and push tab on the keyboard. 

 

Additional comments or narrative can be added below. 

Term  # Taught by FT 

Faculty 

# Taught by Other 

Faculty 

# Sections Offered / 

Term 

Program Fill Rate % 

2015 Fall 22 31 53 99 

2016 Spring 22 33 55 90 

2016 Fall 20 37 57 96 

2017 Spring 20 35 55 90 

 

It is worth noticing that 58.4% of all sections were taught by adjuncts during this period, well above the 

school average. History Adjunct FTEF has increase a whopping 42% over the past five years compared to 

7% for the college as a whole.  To put this in perspective, we now currently have 5 full time faculty.  If we 

assumed that no FT faculty teach overloads in the future, we would need 15 full-time faculty to cover the 

number of sections currently taught.  In other words, we would need 10 new full-time hires. 

Our willingness to teach overloads is demonstrative of our desire to meet student demand for high 

quality instruction.  High quality instruction means high quality instructors.   We have been desperate, for 

the past few years, to replace two lost faculty members.  As we review our trends and data and attempt 

to designate action plans for the future of the department, we cannot help but bemoan the absence of 

sufficient full-time faculty members in our department.  If quality education is the main goal of our 

institution, we wonder if our obvious need--demonstrated clearly by data and ranked highly on all 

objective prioritization rubrics--will indeed earn us the additional faculty we so desperately need.   

Unfortunately, what these bar and line graphs cannot indicate is the profound demoralization faculty 

experience in their attempts to address hiring criteria and prioritization.  This is the direct result of feeling 

as if our efforts on behalf of the college are not recognized, that no matter how we struggle to meet the 

college's expectations, sudden shifts in academic politics, the turnover in management, and financial 

decisions that are far out of our hands will affect our department more than any successes we, as faculty, 

can achieve.   

The long and short of it is that asking for additional full-time faculty is not tantamount to asking for a 

raise; there is no personal benefit to the current staff to advocate for these positions.  The benefit of 

hiring faculty where there is need is to the students, the investment is in the college.   

Departmental Productivity Measurements 

If not pre-filled, please complete for two years the following table of indicators, as listed on top of 

the Productivity Dashboard. A picture of this dashboard will be supplied by Research and Planning. Please enter 

one term per line; to add an additional line, click in last cell and use the Tab key. 

The space below is available for comments and narratives. 

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/program_productivity.php
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Term FTEF FTES FTES/FTEF WSCH/FTEF 

2015MFA 13.12 287.34 21.90 657.02 

2016MSP 13.72 279.59 20.38 611.34 

2016MSU 6.22 111.72 17.96 538.84 

2016MFA 13.54 286.23 21.14 634.19 

2017MSP 13.18 278.66 21.14 634.28 

 

While history's productivity rate has declined markedly over the past few years, it remains above that of 

the college (above 25 FTES/FTEF, and as high as 29 up to F11).  We speculate with a high degree of 

certainty that the main culprit is the significant increase of sections being offered in history.  While 

addressing student access, it has had a negative impact on productivity.  The pursuit of FTES done in this 

matter has a deleterious fiscal impact for the institution as demonstrated by the data (from 49 sections in 

F2008 to 58 in F2016).   Scheduling is not totally under the department's control, but we believe that 

better scheduling, will increase the productivity of the department while serving the same number of 

students. 

The department is around 20% more productive than the college average using either measure of 

productivity.  We provide a good bang for the buck.  Without specialized needs for equipment, the 

History Department has traditionally been a low cost, high productivity area.  However, the college's 

insistence on productivity may have detrimental effects on student learning.  The history department is 

able to achieve these high productivity numbers by packing classes and teaching large sections, in many 

cases, with under-prepared students.  What is gained in productivity is lost on instructor to pupil contact, 

the ability to tailor individual solutions to our students, and can quickly lead to instructor fatigue and 

demoralization.  The college, not the department, is responsible for recruiting, testing, and appropriately 

placing students according to their skills. 

Finally, the department has noted that the rise in sections offered on campus since 2011 also coincides 

with the departmental decision to reduce the number of large lecture courses and to focus on regular (40 

student) courses.  Faculty who have transitioned to this modality have found higher retention rates and 

higher success rates for those who persist through the semester.  This is a struggle for our 

department.  We are considered one of the most productive departments on campus, and demands that 

we increase large lecture courses is enormous, as these offerings provide the highest productivity, if one 

is looking simply at people in chairs.  However, while 'people in chairs' might benefit the school 

financially as it chases FTES, it harms students, as the data shows.  Thus, the department finds itself 

struggling to balance the demands for higher productivity to meet financial goals, with the demands (and 

our great desire) to increase our students' success, which the department faculty view as their primary 

goal. 
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Long Term Planning and Resource Needs 

Long Term Planning 

Provide any additional information that hasn't been addressed elsewhere in this program review, such as 

environmental scans for opportunities or threats to your program, or an analysis of important subgroups of the 

college population you serve. 

 

View the Program Review Instructions page for reference and inspiration. 

Taking into account the trends within this program and the college, describe what you realistically believe your 

program will look like in three to five years, including such things as staffing, facilities, enrollments, breadth and 

locations of offerings, etc. 

1. The department will have at least one retirement within the next two years, and we must be able to 

make this replacement.  As noted above, it would take 10 new full-time faculty to cover the courses 

taught currently in the department.  Our last hire was in 2008.  The department is in great need of 

another full-time faculty member to help carry our enormous load. 

2.  As the college assumes its pole position as a federally designated Hispanic Serving Institution, the 

history department is uniquely qualified to provide instructional opportunities that inform the history and 

culture of this important subgroup of our population.  Although it has neither been consulted nor asked 

to participate, to date, with any aspect of this program, the history department volunteers its expertise 

and human resources;  

3. History faculty are active participants in college governance and efforts to expand equity, and student 

success and retention.  We plan to continue that participation, but we are increasingly looking inward to 

address locally (history) issues with equity, and student success and retention.  History faculty must find a 

balance between academic and professional responsibilities or suffer "burnout."  To truly reconceptualize 

teaching and learning requires professional development (whether paid or unpaid) of the first order, 

which in turn requires time to study, reflect, and implement. 

4.  Discussion on pathways have already started in our department and predict that much of what will be 

introduced in the next two  years will aligned with the general direction already undertaken by us.  We 

feel confident that we can help our students be completers.  However, it is important that these 

discussion around curriculum reform be authentic, and not imposed by those that have neither been in a 

classroom or have a political agenda anathema a the concept of a liberal arts education.  We undertand 

the limitations of the current model, and even some ways of reforming it.  However, we are not ready to 

chuck liberal arts education out the window.  Much of what is being debated today in terms of teaching 

and learning is recycled and repacked pedogogy that more aggressively address issues of social justice 

and places the locus of our efforts on teaching and learning (the inseparable sisters). 

5.  The History Department aims to focus on how to create, promote, and encourage independent 

learning.   

  

http://www.mjc.edu/instruction/outcomesassessment/programreview/instructions/index.php
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Resource Request and Action Plan 

Priority Name Resource 

Type 

Estimated 

Cost 

Objective 

1 New Full-time 

Faculty Hire (2) 

Personnel  The department will experience at least one 

retirement in the next two years, and it is 

imperative that this position be replaced in 

order to maintain our current levels of 

productivity and success.   

 

In addition, as noted in our report, we have a 

huge imbalance between full-time and part-

time taught sections.  In order to get close to a 

75-25% balance, we would need 10 full-time 

faculty.  We recognize that this is impossible, 

but do argue that at least one growth position 

would help to stabilize the department and 

allow us to engage more fully in our initiatives 

to increase student success and equity. 

2 Professional 

Development Funds 

Other 20,000 As noted in our report, the history department 

is developing a robust professional 

development program targeted at increasing 

our student success through re-envisioning 

curriculum development as a way to increase 

active learning and other pedagogical practices 

in our history classrooms.  Using methods 

learned through On Course, CUE and FTIC 

training, we plan to create a comprehensive 

program of ongoing professional development 

that we will monitor and assess rigorously in 

order to achieve increasing success.  We 

believe that this program can be transformative 

for both our faculty and our students.   

 

The funds requested will be used to purchase 

materials for our summer institute and faculty 

workshops throughout the academic year, 

provide participants with a stipend for 

participation ranging from $500 - $1,500, and 

payment for the trainers at $3,000 total.  

Trainers will also be tasked with collecting and 

analyzing data and reporting results from the 

year. 

3 Funds for Skills 

Workshops and 

Supplemental 

Instruction 

Other 10,000 As part of our program for improving student 

success, we recognize we need to work on 

development of basic academic skills related to 

success in history courses.  To that end, we 

believe that targeted workshops and 

Supplemental Instruction are vital to this effort.  

The funds requested will go to pay faculty a 

stipend for running small workshops, available 

to all history students and to hire and retain at 

least 2 supplemental instruction leaders for the 

academic year 2017-2018.  Currently, two 
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history faculty use an SI leader, and we would 

like to expand this opportunity to other faculty 

in the department. 

4 Funds for History 

Department Student 

Activities 

Other 2,000 The history faculty understands from our 

training that one of the keys to student 

persistence is the development of community 

on the campus or within departments.  To that 

end, and as noted in our program review, we 

are requesting fund support for our end of 

semester awards ceremonies.  Funds would be 

used to purchase awards and provide food and 

other supplies for the celebration.  In addition, 

we would like to provide $250 as start up funds 

for the new History Club so that they can 

quickly begin to engage in community building 

activities. 
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Executive Summary 

Provide an executive summary of the findings of this program review. Your audience will be your Division Program 

Review Group, the MJC Program Review Workgroup, and the various councils of MJC.  

The History Department delivers high quality instruction to our students in a high demand area, 

providing high productivity at a comparatively low instructional cost. The history department prides itself 

in the diversity of its academic offerings, and the social-geographical-economic-educational background 

of its faculty. Our primary goal is in creating a rigorous and state-of-the-discipline academic environment 

that fosters student success in both the ivory tower and the real world.  It is worth noticing that our 

success rates have climbed by 10% over the past 5-years.  This increase has not been serendipitous, but 

an effort by historians to address previous shortcomings. 

We find our mission and goals limited by the availability of and competition over resources.  We are in 

dire need of new full-time faculty.  By way of comparison, in the 2015-2015 academic year we produced 

678.65 FTES compared to English's 1,261.71 with 30 faculty.  History is 47% more productive than 

English.  This is not said to diminish English's role, but to point out that enhancing the History program 

can help offset the expense of other programs and help increase history's student retention, success, and 

equity.   Although our department and division are the workhorses of Modesto Junior College, and our 

productivity to liability costs subsidize others less productive disciplines and areas, we have failed to 

benefit, over the past few years, from any meaningful allocation scheme despite mounting evidence in 

our favor. 

We have developed and noted in this report, our efforts to increase student success and persistence.  We 

are excited that during the last two to three years we have been afforded the opportunity as faculty to 

participate in the many initiatives offered on campus for professional development, and our goals to 

implement what we have learned with our fellow history colleagues will, we believe, result in higher 

successes and fulfillment for our students.  We hope that the administration will support our efforts 

through providing of the resources we are requesting along with this report. 

Finally, while we are grateful for the opportunity to engage in the kind of honest dialogue, self-

assessment, and data-informed planning that this Program Review process afforded us, we hope our 

efforts are not in vain. ; We ask that the analysis and proposals we've thoughtfully and collaboratively 

made here are as carefully considered by others as they were by ourselves; that leadership understand 

that our requests are intimately tied to our planning, our planning to our vision, and our vision to the 

future of our college, community, and culture at large. 


