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Executive Summary 
Provide an executive summary of the findings of this program review. Your audience will 
be your Division Program Review Group, the MJC Program Review Workgroup, and the 
various councils of MJC.  
 

English continues to be a highly functional department, in terms academic and 
cultural events. Not only do we continue to be an intellectual beacon on campus 
and in the community, but we are also in the process of radically revising our 
pedagogy and curriculum for basic skills courses. For instance, faculty serve on 
committees such as PSEC and CEP; individuals host community events like poetry 
slams and art exhibits. In terms of interdepartmental collaborations, faculty 
advise on Writing Center endeavors and host and attend such as events such as 
Great Teachers Read Great Books events with MJC library staff. 
 
Faculty have also attended numerous basic skills oriented conferences and 
workshops (see detail in the Achievements section). Events such as the Asilomar 
Great Teachers Retreat (2015), the California Acceleration Project Faculty 
Leadership Training (2015-2016), Achieving the Dream (2016), and the Central 
Valley Higher Education Consortium Corequisite Summit (2016) demonstrate a 
deep and critical commitment to student success, retention, and equity that has 
resulted in a continuing departmental paradigm shift.  
 
We add students above-and-beyond class caps continually; we are consistently 
working outside of our department in shared governance and leadership 
positions such as Academic Senate, Curriculum Committee, and FTIC. Overall 
English is an incredibly engaged department, crucial to the success of MJC. 
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Program Overview 
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Program Overview 
Please list program awards that are under this department according to the college 
catalog. Next to each program award listed; 
 

Program Awards Include in Review (yes/no) External Regulations 
(yes/no) 

AA-T YES NO 
 

Program Activities and Accomplishments 
 
English Department faculty are involved in a wide variety of professional 
development, campus, and community engagement activities that demonstrate a 
commitment to students, collegiality, and civic engagement.  The items below 
represent a small snapshot of these activities and accomplishments.   
 
English Department faculty were actively involved in campus-wide committees 
and initiatives, served in leadership roles, and organized cultural events: 
 
• The Civic Engagement Project (CEP) hosted numerous events including screening of 

multiple films (to a packed auditorium) and talk-backs.  English faculty on the project 
included Jason Wohlstadter, Debbie Gilbert, Chandra Howard, and Theron Westrope.  

• The Publicity, Promotions, Publications, and Special Events Committee (PSEC). 
coordinated hosting author Randa Jarrar, who participated in classroom visits and a 
campus-wide reading of her work.  

• James Beggs has continued to Co-Chair the Celebration of the Humanities, where he 
promotes the contest, revises rules, solicits new donors, coordinates judging of 
entries, and emcees the awards ceremony.  Judges and editors since the last Program 
Review included English faculty such as Nathan Bento, Debbie Gilbert, Erin Herold, 
Dimitri Keriotis, Joyce Mitchell, Optimism One, Sam Pierstorff, Rebecca Ramirez, 
Theresa Rojas, Yvonne Sanchez, Bev Steichen, Zaid Shlah, and Alyx Steensma, among 
others.  
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• Shelley Circle serves on Senate Executive Committee as Secretary and fills in as Co-
chair for our Curriculum Committee.  

• Nita Gopal earned the Robert J. Cardoza award for outcomes assessments. As the SLO 
coordinator, which also means leading the Outcomes Assessment Workgroup, she 
has continuously worked to make assessments easy and meaningful for colleagues.  

• Timothy Hobert serves on the Sabbatical Committee.  
• Chandra Howard served on the African American Education Conference committee. 

Howard also presented a workshop at the event. 
• Andrew Kranzman and Theresa Stovall serve as Academic Senators representing 

Literature & Language Arts on the MJC Academic Senate.  
• Andrew Kranzman also organized and facilitated the MJC faculty book group focused 

on Culturally Responsive Teaching & The Brain.  
• Theresa Rojas and Shirley Miranda served on the Hispanic Education Conference 

Committee. Miranda also presented a workshop, “What You Can do With an English 
Degree” at the event.   

• Theresa Stovall served on the Accreditation Council. 
• Johanna Isaacson presented a Writing Center Workshop, "Integrating Evidence into 

Writing."  
 
Faculty continued to cultivate professional development opportunities that 
included technical training, attending/presenting at conferences across the 
country, and guest lecturing:  
 
• Several more faculty members, including Erin Herold, Shirley Miranda, and Theresa 

Rojas, completed Mike Smedshammer’s Master Online Instructor training since the 
last program review, and are now teaching on line.  

• After a year of preparation, the English Department successfully launched the first-
year pilot for Acceleration and English 45. The pilot significantly raised success rates 
of basic skills composition students at MJC. Pilot faculty members were Shelley 
Circle, Debbie Gilbert, Annaliese Hausler-Akpovi, Chandra Howard, Andrew 
Kranzman, and Shirley Miranda. New faculty have joined the project in 2017: Bento, 
Greg Matukitis, and Theresa Stovall. Everyone on the English 45 team completed the 
California Acceleration 1-year training program.  The Department also had our first 
2-day in-house training with faculty from English, Reading, and ELIC attending along 
with tutors and a Success Specialist. 

• Numerous English faculty also participated in the Conference on Acceleration in 
Developmental Education (CADE), the Reading Apprenticeship Leadership 
Conference, the Reading Apprenticeship Annual Conference, and the California 
Acceleration Project Statewide Community of Practice.  

• The English 100 committee presented on the English 100 concept at the California 
Acceleration Project Community of Practice.  

• Faculty have continued to volunteer on hiring committees for part time, adjunct, and 
online-only instructors.  

• Faculty have also served as ongoing peer-evaluators and mentors for both full time 
and adjunct instructors.  

• Chandra Howard guest lectured at Whitmore Charter Junior High in Ceres, where she 
delivered her talk "No Kissing in the Attic: Anne Frank and Holocaust as 
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Metaphor." Howard also attended the Equity Summit, Community College League of 
California 

• Johanna Isaacson delivered an invited talk, “The Babadook As Care Strike” at the 
Historical Materialism Conference in New York City.   

• Andrew Kranzman presented on Co-requisite Course Design at the annual Central 
Valley Higher Education Consortium. Kranzman also presented at the inaugural 
Conference on Acceleration hosted by the California Acceleration Project, and 
participated in “Black Minds Matter,” an 8-week on-line course. 

• Shirley Miranda participated in MJC’s Equity Institute.  
• Optimism One attended the Association of Writers & Writing Programs conference, 

and was invited read his work at the University of California, Merced.  One also 
presented a workshop at the UC Merced Collaboratorium.  

• Theresa Rojas organized the panel Mediated Sexuality:  Manifestations in Prose, 
Comics, and the Internet and presented her paper, “Delivered, Read 2:25 AM: 
Narrating Love, Sex, and Dating in The Secret Loves of Geek Girls”  at the 2016 
International Conference on Narrative in Amsterdam, Netherlands.  Rojas also 
organized the panel Precarious Universes: Harboring Multi-Ethnic Comic Spaces and 
presented her paper, “Johnny Legs and the Biblical Piñata of Locusts: John 
Leguizamo’s Ghetto Klown as Graphic Pathography” at the 2017 Multi-Ethnic 
Literature of the United States conference hosted by the Massachusetts Institute of 
Technology.  Additionally, Rojas presented an overview of the proposed Latinx 
(LASER) mentoring program to the Student Success and Equity Committee. 

• Zaid Shlah was a guest lecturer for a Creative Writing course at Merced College.  
• Karen Zandarski presented "Crossing the Sea to Adulthood: Using Goal Theory in the 

Composition Classroom to help Transitioning College Freshmen" at the National 
College English Association conference.  

 
Faculty were also involved with community-building through organizing, 
attending, and promoting events in the surrounding communities:  
 
• Literature and Language Arts continues to co-host the annual Peace Life essay 

contest. English faculty (Daniel Schmidt, Zaid Shlah, JoAnn Melo, James Beggs, 
Annaliese Hausler-Akpovi) serve as screeners and judges. Sam Pierstorff served as 
emcee. 

• Micki Archuleta serves as President of Merced LGBTQ Alliance.  
• Johanna Isaacson organized the event Mutual Aid: Support Immigrant Families.  
• Nita Gopal, Gabrielle Steiner, and Michael Strangio (retired), traveled to India In 

Summer, 2016 to teach in a village school in Southern India. 
• Andrew Kranzman and Shirley Miranda participated in Love Modesto.  
• Sam Pierstorff was the featured poet for the anniversary celebration of the Queen 

Bean in Modesto. Pierstorff also represented the Modesto community in the docu-
series The Murder of Laci Peterson. 

 
Publications have been a part of the work of many of the English Department 
faculty:  
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• Johanna Isaacson published her book The Ballerina and the Bull with Repeater as 
well as “Woman Acting Out in (Cognitive) Maps to the Stars” in Blind Field Journal.  
She also published “Seized Lives Seizing Lives in The Fits” in Blind Field Journal. 

• Nathaniel Lloyd published a historical novel, Manuscript Found! on Amazon.   
• Optimism One published "Goodbye, Suicide" in the anthology Show Me All Your Scars: 

True Stories of Living with Mental Illness, and "Dead Body Language" in The Normal 
School. 

• Zaid Shlah published a review of Fady Joudah's Textu in Al Jadid Magazine. Shlah was 
also Suisun Valley Review 2016 Featured Poet 

Demonstrating the Department’s commitment to innovation, the English 100 
committee developed the new accelerated English 100 course,  an alternative to 
the English 50 to 101 sequence. 

• Committee members involved in course development who are now teaching sections 
of the popular English 100 include Bruce Anders, Erin Herold, Johanna Isaacson, 
Andrew Kranzman, Adrienne Peek, Sam Pierstorff, Theresa Stovall, and Jason 
Wohlstadter.  

 

The Mission of Modesto Junior College 
 

MJC is committed to transforming lives through programs and services informed by the 
latest scholarship of teaching and learning. We provide a dynamic, innovative, 
undergraduate educational environment for the ever-changing populations and 
workforce needs of our regional community. We facilitate lifelong learning through the 
development of intellect, creativity, character, and abilities that shape students into 
thoughtful, culturally aware, engaged citizens. 
 
Provide a brief overview of the program and how it contributes to accomplishing the 
Mission of Modesto Junior College.  
 

Literature and Language Arts Mission Statement: 
To encourage students to improve their writing and verbal skills to develop a 
better understanding of themselves, their own culture, and the cultures and 
languages of other non-English speaking peoples. 
 
LLA Division Core Values: 
Providing creative, quality instruction in a supportive environment; 
• Empowering students to grow as individuals and engage as citizens; 
• Respecting everyone in our work environment; 
• Fostering the integrity of students and faculty; 
• Cultivating joy in our everyday work interactions. 
 
The English program has three major functions:    
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1. It prepares students who take its developmental composition sequence 
(English 49 and 50) for success in its transfer level composition courses 
(English 101, 102, and 103) and in other courses throughout the college that 
require writing.  To enhance the achievement of this goal, English 45 was 
introduced in Fall, 2016. This intensive writing course is the equivalent of 
completing English 40 and English 50 in one semester. Those who pass the 
course move on to English 101. There is no prerequisite to English 45.  

2. The program offers English 101, a cornerstone graduation requirement, and 
the only course that satisfies Area 1A for the CSU system and follows the 
IGETC pattern. English 100 is a new accelerated offering that combines 
English 50 and English 101. At present, English 100 satisfies CSU system 
requirements, and is pending IGETC approval.  The program also offers 
English 103, one of four courses that satisfies Area 1B and follows the IGETC 
pattern. 

3. The program also introduces students to literature and prepares, develops, 
and supports English majors. 
 

How the Department of English contributes to accomplishing the mission of 
Modesto Junior College:  
 
The English Department directly contributes to the mission of the College by 
offering innovative courses in composition, creative writing, and literature that 
promote creativity, shape students’ critical thinking skills, and engage them 
culturally and analytically. Literature and Language Arts also helps prepare 
students for success across the curriculum. In addition, our faculty are constantly 
training and developing ground-breaking, scalable courses such as English 45 and 
100 with the objective of supporting the institution’s aim of transforming 
students’ lives though achievement and lifelong learning.  Faculty also cultivate 
civic engagement, creative production, and scholarly commitment that promotes 
a sense of wholeness within the college. 
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Student Achievement and Completion 

College Goal for Student Achievement 
Increase Scorecard Completion Rate for Degree and Transfer 
The College has a primary aspirational goal of increasing the Completion rate from 
43% to 53% on the CCCCO Scorecard Completion Rate for Degree and Transfer 
[view] by 2022.  The completion rates in the Scorecard refers to the percentage of 
degree, certificate and/or transfer-seeking students tracked for six years who completed 
a degree, certificate, or transfer-related outcomes (60 transfer units). 
 
As you answer the questions below, please consider how your program is helping the 
college complete this aspirational goal of increasing the MJC Degree, Certificate, and 
Transfer Completion rate by 10% on the CCCCO Scorecard by 2022. 

Success  
The following questions refer to data from the Department Success Rates Dashboard. 
Use the filters to examine both departmental and course level data. Charts will be 
included for the record by Research and Planning once the review is submitted. 
Locate your department success rates on the Success Rate Data Dashboard and 
consider your department success rates trends over time, especially the last two years. 
Also, consider the data detailing the variance of success rate of courses across sections.  
 
Are these rates what you expected? Are there any large gaps?  Is there anything 
surprising about the data? What do you see in the data? 
 

From 2012-2017, the English Department has held steady at a 64% success rate, 
whereas the college as a whole has increased 3% (from 66-69%).  In that same 
period, the Division has remained at 66% (3% lower than the college as a whole).  
However, If we look at the period from 2016-2017, we see the English 
Department has gone up 1% (from 63%-64%).  In addition, if you look at the 
throughput of English 49 students, we have increased their success rate by 100% 
(from 28% to 56%) which is not reflected in the course success rates. Students 
who successfully completed English 45 succeeded in English 101 at a higher rate 
than students who completed the traditional sequence (69% vs. 66%). 
 
Although the overall department is not yet meeting the goal for success, when we 
look at specific courses, we can see that success rates are going up in English 49, 
101, and in literature classes.  In addition, our new accelerated class, English 45, 
has made huge strides forward in improving success rates.  We expect that our 
new English 100 will also contribute to success rates increasing.  
 

• From 2012-2017, English 49 has gone up 6% (from 54%-60%).  In the 
period from 2016-2017, English 49 has gone up 5% (from 55%-60%). 

• From 2012-2017, English 50 has held steady at 60%.  In the period from 
2016-2017, English 50 has gone down 3% (from 63%-60%). 

• From 2012-2017, English 101 has gone up 1% (from 64%-65%).  In the 
period from 2016-2017, English 101 has gone up 5% (from 60%-65%). 

http://scorecard.cccco.edu/scorecardrates.aspx?CollegeID=592#home
http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/success.php


English Program Review 2017 [Top] Page | 6 

 

• From 2012-2017, English literature classes have gone up 2% (from 75%-
77%).  In the period from 2016-2017, English literature classes have gone 
up 6% (from 71%-77%). 

 
As noted previously, over five years (2011-2016), Fall semester success rates 
have increased by 9%, whereas Spring Semester success rates have increased by 
6%. 
 
From 2016-2017, English 45 has gone up 8% (from 56%-64%).  English 45 
success rates have been 2-4 percentage points higher than equivalent courses (49 
and 50). 
 
 

 
What is your set goal for success? Do your department and individual course rates meet 
this goal? 
 

Our goal is to increase student success 6%.  
 

  
If your rates for success are lower than your goals, what are your plans to improve 
them?  
 

Our department is working diligently to improve our success rates. Strategies 
include adding accelerated classes and providing in-house acceleration training 
to help faculty make the pedagogical shift to teaching accelerated courses, and 
also providing bi-weekly community-of-practice meetings to support faculty 
making the paradigm shift to acceleration. Also, our goal is to have a faculty 
coordinator for acceleration and English 49 to continue ongoing training and 
professional development to meet the needs of faculty and students.  In addition, 
we are conducting equity training to help instructors increase student success.  
We are also re-examining how we do our basic skills classes like English 49.  For 
example, we have moved away from the common final exams that seemed 
counterproductive to student success.  Overall, instructors have embraced the 
goals of student equity, and this will, in the long run increase student success 
rates. 
 

 
Locate your department equity rates on the Success Rate Data Dashboard (by pressing 
on the equity tab). Examine these rates, disaggregated by ethnicity and gender, over the 
last two years. If there are differences in success across groups, how do you plan on 
addressing issues of student equity? In other words, how do you plan on closing 
achievement gaps across student populations? 
 

According to 2015-2017 data, college-wide, African-American students have the 
lowest success rate (55%), followed by Native-American students (63%), 
Hispanic students (65%), and Pacific Islander students (68%), while that of 
White, non-Hispanic students is 71%.  

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/success.php
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To make percentages disaggregated by ethnicity more concrete, and to highlight 
the disproportionate impact of these groups, we would need 1,122 more African-
American students, 83 Native American Students, 5,741 Hispanic Students, and 
55 more Pacific Islander students to succeed to close the achievement gap. 
 
In terms of composition courses in English (45, 49, 50, 101, 102, and 103), the 
percentages appear slightly higher, although proportionally, success rates are 
similar to college-wide trends. African-American students again have the lowest 
success rate (58%), and the success rate of Hispanic students is lower than the 
college-wide percentage (62%). White students also have a success rate that is 
slightly higher than the college-wide level (66%).  
 
To make percentages disaggregated by ethnicity more concrete, and to highlight 
the disproportionate impact of African-American and Hispanic students in 
composition courses, we would need 40 more African American students and 333 
Hispanic to succeed to close the achievement gap. 
 
In terms of creative writing and literature courses, the success rates for most 
groups is between 70% and 77%, except for Filipino students (67%).  To close 
the achievement gap of this ethnic group, we would need at least two more 
Filipino student to succeed. 
 
Comparisons of success rates disaggregated by ethnicity point is an equity issue 
for students of color, particularly African-American and Hispanic students in 
composition, creative writing, and literature courses. English should consider the 
following to close the achievement gap:  
 

• Encourage and incentivize faculty participation in courses offered by The 

Center for Organizational Responsibility and Advancement (CORA) 

• Participate in a common read on Culturally Responsive Pedagogy 

• Incorporate more culturally relevant course materials into existing 

curriculum 

• Participate in 3CSN Cultivating a Growth Mindset Community of Practice 

• Continue to encourage and support faculty who attend national and local 

conferences on equity (CADE, CAP, SSS, etc.). 

In terms of gender and modality in English composition courses, female students 
have a success rate that is 4% higher than male students.  In creative writing and 
literature courses, females have a success rate 3% higher than males. 
The department may wish to consider how outreach could be helpful in closing 
gaps.  
 

 
If distance education is offered, consider any gaps between distance education and face-
to-face courses. Do these rates differ? If so, how do you plan on closing the achievement 
gaps between distance education and face-to-face courses? 
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Face-to-face English composition courses have a success rate that is 10% higher 
than online courses, and in literature, face-to-face courses have a success rate 
that is 5% higher than online courses. Some of the 2016-17 data reflects the 
challenges of the transition from Blackboard to Canvas.  
 
A noticeable achievement gap exists between face-to-face and online modalities, 
and the department should consider the following suggestions:  
 

• Work with counselors to develop assessment tools that will give students 

a more accurate depiction of the rigors of online education.  

• Research and implement pedagogical practices that enhance the student-

teacher connection, cultivate a better sense of community, and strengthen 

relationships and sense of college pride. 

 

Conferred Award Trends 
 
What is your set goal for degrees and certificates awarded? Do your rates meet this goal? 
 

There were no previous goals set for conferred awards.  
 
In the 2015-2016 school year, 31 degrees in English were awarded.  This number 
decreased to 27 in 2016-2017.  Of the 58 total degrees conferred over the two-
year period, only nine were awarded to men.  Accordingly, White students 
receiving degrees outnumbered Hispanic students receiving degrees 32-20 
despite that there are significantly more Hispanic students in our classes. 
  
These numbers show that the English Department should engage in 
conversations focusing on increasing the overall number of conferred degrees 
while also discussing ways to address gender and equity gaps. Considering our 
recent discussions about equity, it should also be noted that no African American 
student received an English degree during the most recent school year.  One of 
our goals is to facilitate more students of color earning degrees. 
  
Examination of data relevant to literature offerings also highlights areas worth 
discussing: 
  
• While Hispanics are the majority population across the board in composition 

classes, this is not the case for literature courses.  The exception to this is 
English 172 (Chicano Literature) online. 
 

• Some classes we normally see as having “transfer value” are not doing quite as 
well.   Nevertheless, English 161 (Introduction to Film) continues to thrive as 
does English 169 (Children’s Literature). 
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If your rates for degrees and certificates awarded are lower than your goals, what are 
your plans to improve them? 
 

Recommendations include:  
• Consider moving or adding some of our literature offerings to online 

modalities to attract more students who need the flexibility that online offers. 
This could have a greater effect than scheduling or learning communities.   

• Better publicize our literature offerings well in advance. 
• Standardize and maintain literature offerings, including offering such courses 

during primetime hours. 
• Make teaching literature more appealing to full time faculty.  
• Faculty identifying and recruiting promising students (for literature) from our 

various composition courses.  
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Student Learning Outcomes   
Instructions 
This section of the Program Review measures student learning. 
PLO / GELO / ILO Outcomes 
 
After you have examined your rates and disaggregated data, reflect on the data you 
encountered. Please address the program outcomes (PLO), general education outcomes 
GELO (if any), and institutional outcomes (ILO) in your analysis. 
 

Program Learning Outcomes (PLO) 
What is your set goal for PLO success? Do your overall rates meet this goal? 
Evidence from the Data Dashboard: 
 

 
 

1. As evidence shows for the PLO that addresses the outcome of professional-

looking documents, our Hispanic students and our “undeclared” happen to 

have the lowest success rate. Hence, the question that comes up is “why?” The 

reasons, as all educators know, could be many ranging from socio-economic 

problems to the changes in the economy and the political atmosphere of the 

time. However, what might be most important at the moment is to simply be 

aware of the 83.9% success rate and see if we can devise strategies to 

improve it. We could discuss and apply many strategies such as the following: 

• Becoming more aware of the situation and context of the lives of our 

Hispanic students: For example, is there a fear among them of being 

rejected by society, and is this fear contributing negatively to their 

educational performance? What kind of working conditions do they 

face? Is their struggle for survival cutting into their learning potential? 

Why is it that even those who have strong work ethics still find it 

difficult to succeed in the world of education? 

• Once we have an idea of an answer to the above questions, we could 

discuss what can be done to change the context in which these 

students function. 
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2. 

 
 

 
 
As the evidence above shows, Pacific Islanders need the most help with reading, 
comprehension, and analysis of a variety of texts. Next come the Hispanic and 
“undeclared” communities. As reading is the foundation for all writing, those who 
struggle with professional writing will also in all likelihood struggle with reading. An 
improvement in reading skills will bring about an improvement in writing also. This 
need brings us to the question of “how?” How do we improve literacy? How do we 
help our students improve their reading skills so that they can understand 
information in the subject areas in which they want to specialize?  
 
3. 

 
 
Regarding the ability to write clearly in a style geared toward a purpose and 
audience, we once again see the Hispanic community falling behind. Because we are a 
Hispanic-Serving Institution, perhaps we can work on a teaching’ community where 
instructors draw on their own knowledge of reading strategies that helped them 
become experts in their subject areas. 
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Goal for PLO Success and overall rates to meet this goal: 

As an English department, we have yet to establish a number for our PLO success; 
however, it is not difficult to guess that our department would agree on devising 
more reading strategies that would incorporate the challenges faced by the Hispanic 
community, and even as we try to improve the success rate of this community, we 
would also be cognizant of not letting anyone else fall behind. In other words, we 
could agree to keep up the high success rate of other communities while we bring up 
the success rate of those who’re falling behind.  
 
We might begin with a goal of raising the PLO success rate of our Hispanic students 
by 4-5 points in the next two years or so. To establish this, our English Department 
will need to discuss to strategize in a meeting and go forth from there. 
 

General Education Learning Outcomes (GELO) 
If your program has General Education outcomes, what is your set goal for GELO 
success? Do your overall rates meet this goal? 
 

 
 
The above graph shows that “Pacific Islanders” are lagging behind in the fulfilment of the 
outcomes set for general education requirements. Why might be the gap between the 
highest (more than 90%) and the lowest (approximately 57%) so wide? This seeking 
and exploration will most likely happen after a discussion in a departmental meeting. 
 

Institutional Learning Outcomes (ILO) 
What is your set goal for ILO success? Do your overall rates meet this goal? 
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As the above graph shows, only 77% of our students who take English (MENGL) courses 
meet our expectations of “personal & professional development.” In fact, about 77 to 
80% of all students who take English courses at our school satisfy our institutional 
learning outcomes. 
 
 
In the picture below, the meanings of colors are as follows: 

Red: Personal & professional development 
Green: Information technology & literacy 
Light blue: Cultural literacy & social responsibility 
Dark blue: Creative, critical, & analytical thinking 
Orange: Communication 

 

 
 

It appears that Filipino students need more support with the personal & 
professional development ILO, and Pacific Islanders need more support with 
information technology and literacy. Once again, our Hispanic students, Pacific 
Islanders, and Black (African-American) students are performing below average. 
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An exploration of the context is beginning, and the English department will 
continue to seek answers. 

 

Continuous Quality Improvement 
If your rates for success for any PLOs, GELOs, and ILOs are lower than your goals, what 
are your plans to improve them? 
 

Though as a department, we haven’t established specific numbers to reach when 
it comes to our students’ success in learning outcomes, in general, we aim at 
100% success for each student. That is the reason we pour over papers in an 
effort to guide our students in several ways: In the classroom, outside the 
classroom via tutoring and office hours, and through the detailed editing of 
writing. We’re all aware of the importance of language and the importance of 
sharing what we know with those who come to learn from us. In our efforts to 
comb through data in every way possible, our department has proven how open 
it is to creativity in designing courses to be able to impart better learning. 
 

Equity and Success 
Do your rates for your PLOs, GELOs, and ILOs vary across student populations?  How you 
do you plan on addressing issues of equity? In other words, how do you plan on closing 
the learning gaps across student populations 

 
Addressing the Issues of Equity with learning Outcomes 
Regarding making concrete plans and strategizing how to reduce equity gaps, the 
English department is open to discussing and finding a path to collectively follow. 
As a new school year is just about to begin, the above topics are very likely to 
become part of our department meeting discussions.  
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Curriculum and Course Offerings Analysis 

Curriculum Analysis 
 
Considering those courses that have not been reviewed within the last five years, please 
address these below. 
 
Provide your plans to bring courses into compliance with the 5-year cycle of review.  If 
your department is compliant, please state that. 
 

The two courses listed as out-of-compliance are English 173 and 49. Since that 
list was posted, 173 has been updated and is scheduled to be on the first 
Curriculum agenda for Fall, 2017. We are aware that English 49 is out of 
compliance and we plan to update this course. Given our move to accelerated 
basic skills courses, the Department needs to have a discussion as to how we 
want to approach this update and what we see as the future of English 49 in our 
department and for our students. 

 
 
Provide your plans to either inactivate or teach each course not taught in the last two 
years. 
 

English 176, Introduction to Mexican Literature was inactivated October 2016; 
however, the department will need to decide what we want to do with English 
174, Modern Asian Literature. As noted previously, it was left off of our literature 
rotation, which is why it wasn’t offered. The course was updated October 2016. 
We will either place on literature rotation and offer this course, or inactivate it. 

We will need to discuss English 156: Bible—Old Testament and English 171: 
Introduction to African American Literature. Both were offered in Fall, 2014 but 
were canceled due to low enrollment. English 173: Intro to Latin American 
Literature was also offered in Spring 2016, but cancelled due to low enrollment. 

 
Does the College Catalog accurately display the descriptions and requirements of all the 
courses and educational awards (degrees/certificates) overseen by this program? If not, 
please describe your plans to correct. 
 

There are several errors in the catalog Program section. Currently, English 174 is 
not listed in List C of our AA-T degree, but it is noted in our graphic “pathway” 
chart for AA-T. If we keep 174, the AA-T must be revised to include this class. In 
contrast, English 176 has been deleted from List B of our AA-T degree, but it still 
appears is our graphic chart of our AA-T. Since it is an inactive course, it must be 
deleted from our graphic “pathway” chart. In addition, English 111 is correctly 
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listed under List C in our AA-T, but in our graphic “pathway” chart, it is listed in 
List B. The chart needs revision so that it aligns with our AA-T. 

The program description also needs updating. The following sentence is now 
inaccurate given that we have added English 45 and 100 to our list of courses. “In 
addition to pre-collegiate composition courses (ENGL 49 and ENGL 50) and 
transfer-level courses (ENGL 101, ENGL 102, and ENGL 103), the English 
program includes survey courses in English, American and world literature; 
introductory genre courses in poetry, fiction, and drama.” 

Plan: This coming Fall, the department will discuss the above inaccuracies and 
make needed revisions and submit these to curriculum so that they can be 
corrected in our next catalog or future addendum. 

 
Are there plans for new courses or educational awards (degrees/certificates) in this 
program? If so, please describe the new course(s) or award(s) you intend to create. 
 

There are no plans for new awards. 
 
There is interest in developing a Latinx Literature course. Unlike our Chicano 
Literature course which focuses solely on Mexican-American (Chicano) literature, 
Latinx Literature would offer an introduction to narratives by and about US 
Latinos more broadly.  

 
What needs or rationale support this action, and when do you expect to submit these 
items to the Curriculum Committee? 
 

This course could prove appealing (and culturally supportive) to a wider array of 
our growing Latinx student population. We do not yet have a timeline for 
submitting a new course to the Curriculum Committee as we have yet to discuss 
the course as a department.  

 

Course Time, Location and Modality Analysis 
 
Location/Times/Modality Trend Analysis:   
Consider and analyze your location, time, and modality trends. Discuss any program 
plans that address more efficient and beneficial location, modality and/or time of day 
trends.  
 

Location and Modality  
 
MJC Literature and Composition offered 44 English 101 face-to-face classes on 
East and West Campuses during the Fall, 2016 semester, 34 (77%) of which 
occurred on East and 10 (23%) of which occurred on West. Additionally, the 
department offered 49 English 101 face-to-face classes on East and West 
Campuses during the Spring 2017 term, 33 (67%) of which occurred on East and 
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16 (33%) of which occurred on West. We recommended the department continue 
to move in the direction of parity of offerings for English 101 between the two 
campuses. If classroom availability becomes an issue on West Campus, the 
department should evaluate redeploying the English 101 hybrid on West.  
 
Additionally, following the lead of the Math department, the English Department 
should explore the possibility of scheduling its diverse course offerings with start 
times that maximize room usage and abandoning the college-wide common start 
times that are currently leaving many of our classrooms fallow for significant 
periods of time each day. 
 
Time of Day and Modality 
 
With respect to time of day, English offerings by day, evening, and online 
modality have experienced moderate growth and have trended up from 2015-16 
to the 2016-17 academic year. However, fill rates for day and evening face-to-face 
classes in comparison to online courses are considerably higher with a minimum 
13% higher on East campus English offerings to a maximum of 15% on West 
campus English classes during the 2016-17 academic year. Furthermore, evening 
classes are increasing in English but trending downward for overall college wide 
courses.  
 
Conversely, from the 2015-16 academic year to the 2016-17 academic year, 
college wide brick and mortar course offerings by day and night have trended 
downwards; whereas, there has been a considerable increase of online courses 
from 841 (2015-16) – 927 (2016-17). In comparison to the English Department, 
fill rates of distance education college wide courses appear to be trending higher 
only on West campus, as much as 12% higher than DE courses; however, East 
campus brick and mortar classroom fill rates appear to be nearly 7% lower than 
distance education class fill rates. This discrepancy seems to be in line with the 
higher number of brick and mortar English classes (nearly double) being offered 
on East campus. 
 
Overall, English Department growth in course offerings seems in line with its fill 
rates. However, to achieve parity with college-wide distance education course 
offerings, the English department might want to assess the reasons for lower fill 
rates in online instruction. With respect to online courses, what might be done in 
terms of curriculum and/or training to increase retention? On the other hand, 
lower fill rates in English online courses in comparison to face-to-face, may 
indicate a preference from students for brick and mortar classes as a function of 
the unique pedagogical demands of teaching English composition and literature. 
The English department might also increase demand for online instruction by 
leveraging the need for increased evening classes with that of hybrid or online 
classes. 
 
Overall, online is an obvious area of growth opportunity, particularly as we run 
out classroom space across campus.  
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Program Analysis 

Program Personnel     
 

Faculty Name FT / PT  Faculty Name FT / PT 
Anders, Bruce M Full Time Commander, Joshua J Part Time 
Beggs, James S Full Time De la Cruz, Yvonne A Part Time 
Bento, Nathan B Full Time Deboard, Paula K Part Time 
Cassidy, Susan H Full Time Dickinson-Turner, 

Laura J 
Part Time 

Christopherson, Michelle 
A 

Full Time Duclo, Cynthia A Part Time 

Circle, Shelley D Full Time French, Catherine Part Time 
Gilbert, Deborah Full Time Hamilton, Margaret Y Part Time 
Gopal, Nita Full Time Hawley, Jennifer N Part Time 
Hausler Akpovi, 
Annaliese 

Full Time Heinrichs, Amanda S Part Time 

Hobert, Timothy K Full Time Herold, Erin C Part Time 
Howard, Chandra L Full Time Hesse, Rochel A Part Time 
Isaacson, Johanna Full Time Hunter, Richard C Part Time 
Jensen, Barbara R Full Time Jensen, Timothy D Part Time 
Keriotis, Dimitri G Full Time Kludt, Kevin C Part Time 
Kranzman, Andrew S Full Time Lambert, Sandra Part Time 
Malsam, Emily Full Time Lloyd, Nathaniel L Part Time 
Miranda Brenes, Shirley L Full Time Mac Donald, Eric S Part Time 
Netto, Jeffrey A Full Time Martinez, Emilio G Part Time 
Netto, Jenny A Full Time Matukitis, Gregory E Part Time 
One, Optimism Full Time Mc Hale, William D Part Time 
Peek, Adrienne E Full Time Minnis, Laura A Part Time 
Pierstorff, Sam J Full Time Mitchell, Joyce A Part Time 
Rojas, Theresa N Full Time Mullerworth, Trudi F Part Time 
Schmidt, Daniel W Full Time Nies, Krystal Part Time 
Schulze, Michael J Full Time Porter, Stan A Part Time 
Shlah, Zaid Full Time Reyes, Rebecca V Part Time 
Smith, Ann L Full Time Ruble, Elyce L Part Time 
Smith, E Denise Full Time Scarpa, Daniel J Part Time 
Stovall, Theresa A Full Time Silva, Katrina A Part Time 
Wandell, Nancy L Full Time Steensma, Alyx R Part Time 
Westrope, Theron K Full Time Steichen, Beverley E Part Time 
Wohlstadter, Jason R Full Time Stillwell, Hilary Part Time 
  Strand, Merri E Part Time 
Archuleta, Micki Part Time Thornburg, Donald B Part Time 
Beggs, Leslie M Part Time Warda, Marlene Part Time 
Brown, Gregory J Part Time Wright, Brian A Part Time 
Buckingham, Gary E Part Time Zandarski, Karen Part Time 
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Faculty Assignments 
 
Additional comments or narrative can be added below. 

Term # Taught by FT 
Faculty 

# Taught by 
Other Faculty 

# Sections 
Offered / Term 

Program Fill 
Rate % 

2015 Fall 99 43 142 108 
2016 Spring 94 49 143 103 
2016 Summer 1 59 60 88 
2016 Fall 90 56 146 107 
2017 Spring 89 44 141 102 

Departmental Productivity Measurements 
 

If not pre-filled, please complete for two years the following table of indicators, as listed 
on top of the Productivity Dashboard. A picture of this dashboard will be supplied by 
Research and Planning. Please enter one term per line; to add an additional line, click in 
last cell and use the Tab key. 
 
The space below is available for comments and narratives. 

Term FTEF FTES FTES/FTEF WSCH/FTEF 
2015 Fall 39.19 550.91 14.06 421.70 
2016 Spring 39.96 534.38 13.37 401.20 
2016 Summer 16.27 176.42 10.85 325.38 
2016 Fall 41.80 579.12 13.85 415.65 
2017 Spring 41.77 545.92 13.07 392.07 

 
Note that this analysis is based on reports on the college “Research and Planning” 

Dashboard: 

1. English Department fill rates (107% in Fall, 2016 and 102% in Spring 2017) 

were excellent compared to college fill rates (92% in Fall, 2016 and 86% in 

Spring 2017) which means that English faculty are working hard to 

accommodate students and the financial needs of the institution while being 

mindful of the pedagogical benefits of giving all students individualized 

attention (see relevant research below).  

2. Comparing Summer 2016 to Summer 2017, English nearly maintained 

productivity rates (10.8 in Summer 2016 to 10.6 in Summer 2017) while 

increasing sections and FTES (60 sections in Summer 2016 compared to 74 

sections in 2017).  Hence as a result of the greater number of summertime 

English students, the college earned significantly more money Summer, 2017 

compared to the Summer, 2016 while paying out only slightly more. 

http://www.mjc.edu/instruction/outcomesassessment/programreview/prdashboard/program_productivity.php
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3. Similarly, comparing the Fall, 2015/Spring 2016 year to the Fall, 2016/Spring 

2016 year, English nearly maintained productivity rates (averaging 13.75 in 

2015/16 and 13.5 in the 2016/17 school year) while increasing sections by 9 

(from 141 in Fall, 2015 and 142 in Spring, 2016 to 145 in the Fall 2016 and 

147 in the Spring, 2017) resulting in a net benefit to the college. (Note:  these 

numbers are from the Dashboard;  the corresponding numbers in the 

LLA Program Review template are discrepant.) 

4. Finally, during the previous 2015-2016 year, regular English faculty offered 

152 sections compared to adjunct English faculty who offered 134 section.  

This past 2016-2017 year, the numbers flipped:  regular faculty offered 144 

sections compared to adjunct faculty who offered 156 sections.  While from a 

productivity point of view, relying more on adjunct faculty is efficient, we as a 

department fall significantly short of the ed. code suggestion that 75% of 

sections be taught by regular faculty.  This indicates the need to hire more 

full time faculty. While English has done some hiring in the last few years, all 

but one of those hires has been replacement positions. 

 

When comparing English productivity to college productivity, keep in mind the 

following: 

1. Writing instruction places huge demands on English faculty in terms of 

quality, individualized feedback on high word count assignments. Because of 

this demand, faculty in this area teach slightly fewer students. 

2. In terms of any discussion on writing course caps, it is important to note that 

the Conference on College Composition and Communication states, "The 

improvement of an individual student's writing requires persistent and 

frequent contact between teacher and student both inside and outside the 

classroom. It requires assigning far more papers than are usually assigned in 

other college classrooms; it requires reading them and commenting on them 

not simply to justify a grade, but to offer guidance and suggestions for 

improvement, and it requires spending a great deal of time with individual 

students, helping them not just to improve particular papers but to 

understand fundamental principles of effective writing that will enable them 
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to continue learning throughout their lives. The teaching of writing, perhaps 

more than any other discipline, therefore requires special attention to class 

size, teaching loads, the availability of teaching materials, and the 

development of additional resources that enhance classroom instruction." 

3. The 2015 CCCC recommendations are that transfer-level writing sections 

should be limited to 20 students, and developmental writing courses should 

have no more than 15 students. At MJC, our developmental composition 

courses (English 49 and 50) are capped at 29, and our transfer-level (English 

101 and 103) are capped at 27 students. Our data shows most instructors add 

students well over the college's average. 

4. The CCCC further recommends that "No English faculty members should teach 

more than 60 writing students a term. In developmental writing classes, the 

maximum should be 45." At MJC, transfer-level writing instructors teach at 

least 108 students per term. Developmental instructors teach at minimum 87 

students per term.  In other words, English faculty members at MJC regularly 

teach nearly double the recommended numbers of students per term. The 

English program pushes well beyond the number of students it can effectively 

accommodate in composition courses. 
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Long Term Planning and Resource Needs 

Long Term Planning 
Provide any additional information that hasn't been addressed elsewhere in this 
program review, such as environmental scans for opportunities or threats to your 
program, or an analysis of important subgroups of the college population you serve. 
 
Taking into account the trends within this program and the college, describe what you 
realistically believe your program will look like in three to five years, including such 
things as staffing, facilities, enrollments, breadth and locations of offerings, etc. 
 

• Although it looks like in the short term our composition and literature courses 
have improved completion (we are overall at 84%) a long-range goal is to 
have an active conversation about success rates in the Department and 
strategize on how to improve those success rates.  
 

• Continue to scale up English 45 and English 100. 
1.  Although we scaled up in the second year of English 45 from 12 

sections to 15, in Fall, 2017 we still have 200 students on wait lists 
for English 45 
 

• Encourage members of the English Department to continue to participate in 
Equity training and professional development. 
 

• Look at our AA-T degree and our literature offerings and 
1.  Market the program: What is the appeal for students to complete the 

AA-T degree and how might we support our student to successfully 
complete the degree/transfer requirements?  

2.  Streamline our offerings. 
3.  Determine more innovative and effective ways to market our 

literature courses. 
 

• Tap into the possibilities that Canvas offers as a resource for online courses in 
order to grow sense of community, college pride, and meet the needs of our 
growing student population.  What are the elements that we know help 
students achieve success and how can we use Canvas to support them? 

1. In the past, our lower success rates online resulted in decreasing our 
online offerings in the department, but that is no longer an option 
because enrollment is very high up front and we are running out of 
classroom space. Thus, online remains a huge growth area for English.  

2. As of Fall, 2017, we began piloting the hiring of adjunct faculty who 
teach only on line.  We hired two new faculty this semester.  
 

• Increase departmental professional development for Reading Apprenticeship 
training in order to meet our PLO goals. 
 

• Increase the number of full-time faculty.  
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o English has only grown by ONE full time faculty member in five years, 
while section offerings have grown by about 20 sections.  We have 
decreased the number of sections taught by regular faculty and 
increased the number of sections taught by adjunct faculty.  We also 
continue to have one of our full-time faculty members on 100% 
reassign time as Faculty Assessment Coordinator.  

o As every student needs to pass through our doors and take English, 
and as fill rates are high and wait lists are full, college investment in 
more English full-time hiring is mission critical. Overall, since 2012 
we have consistently been over 100% in our fill rates.  
 

 

Resource Request and Action Plan 

 
Priority Name Resource Type Estimated 

Cost 
Objective 

Mission 
Critical 

*One full-time 
faculty 
member 

Human Resource $100,000 Increase the number of 
full-time faculty to meet 
the enrollment needs of 
the department. 

Mission 
Critical 

**Replacement 
Cost  

Human Resources $25,000 Support an 
Acceleration/ENGL 49 
Faculty Coordinator on 
25% reassigned time. 

Mission 
Critical 

***LASER 
Mentoring 
Program 

Human Resources  $75,000 Establish a scalable 
mentoring program 
targeting our majority 
Latinx students (MJC’s 
majority population) 
focused on success, equity, 
and retention (LASER) 

Mission 
Critical 

120 laptops 
and 6 security 
carts 

Technology $33,000 Provide students with 
technology in order to 
enhance the teaching of 
writing when needed 
instead only when the labs 
are available. 

Mission 
Critical 

One 22-inch 
monitor 
replacement 
for faculty 
member, Sam 
Pierstorff 

Technology/Hardware $1250 Provide Sam Pierstorff 
with a replacement 
monitor. His broke in the 
spring and has been using 
a lab loaner since. 

Mission 
Critical 

28 monitors Technology $5,600 Update main monitors in 
4 labs and in 23 smart 
classes. 

Mission 
Critical 

3 computers Technology $3,000 Upgrade computers in the 
Electronic Building 
classroom that is being 
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used for acceleration 
classes 

Mission 
Critical 

30 headsets Technology $3,000 Update headsets in 
computer labs 

Desired 26 of 22” 
monitors 

Technology $7,600 Provide faculty with 
double monitors to 
facilitate the process of 
course design and 
enhance their one-on-one 
meetings with students. 

Desired Web-based 
subscriptions 
to Powtoon 
and Padlet. 

Technology $56/mo 
(Powtoon) 

 
$1499/yr 

for the 
whole 
school 

(Padlet) 

Support online 
instruction and design. 

Desired Camtasia and 
Snagit 

Technology $224 Support online 
instruction and design. 

Desired black & white 
printer 

Technology $500 Provide appropriately 
hardware to admin staff  

Desired Color printer Technology $600 Provide appropriately 
hardware to admin staff 

Desired Smart Sync 
Software and 
Renewal of 
S&M 
Agreement 

Technology $250 Update Smart Sync 
software and licensing in 
the computer lab in FH 
234. 

Desired LASERJET 
ENTERPRISE 
M506DN 
43/45PPM A4 
MONO 550-
SHE 

Technology $1180 Update computer lab 
printers. 
 
 
 
 

Desired 152 computers Technology $152,000 Update old computers in 
labs 

Desired 23 computers Technology $23000 Update computers in 
smart classrooms 

Desired 2 computers Technology $2,000 Update two computers 
that current faculty are 
using, which are really 
old.  

 
 

*Full-time position: The MJC English department has embarked on game-changing, 
curricular and pedagogical changes such as acceleration, equity gap analysis, pathways, 
and the use of multiple measures for placement. It is our desire for academic excellence 
in teaching and learning that motivates us to support not just the institutional FTES goals 
but also student achievement.  We transformed student success rates in basic skills 
through our two acceleration pilot courses, English 45 and English 100, and continue to 
serve students with additional academic support that leads to completion.  All of this has 
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been achieved by a program that has only grown by one full-time instructor in the past 
five years. In order to scale-up and grow these initiatives, we seek at least one additional 
full-time, tenure track position for next year. 
 
**Acceleration/ENGL 49 Faculty Coordinator: Our primary concern has been 
developing these courses and getting the training needed to make the complete 
pedagogical shift needed to teach an accelerated course.  To continue to see the 
achievement rates go up, one goal we do have is to scale up our offerings of accelerated 
English courses, but this also means training new faculty and having on-going 
professional development and support for faculty who are working with this new 
paradigm shift in teaching.  Per best practices and the trend across California community 
colleges, we hope to have a faculty coordinator in place who can provide this training and 
support and, in the process, steer the department toward adopting realistic goals to see 
our achievement rates increase.   
 
**LASER Mentoring Program: Based on The Ohio State University’s scalable “daisy-
chain model” of mentoring, this program would establish connections initially with MJC 
students and faculty or local business mentors. MJC students, with their mentor establish 
goals and network for transferring or hiring into local businesses. Faculty mentors 
working with transfer students facilitate connecting mentees with mentors at the 
transfer institution and in turn, transfer students serve as peer mentors to new students. 
MJC students would later mentor local high school students. This has the potential to 
establish critical connections among students at different levels of education and 
introduce them to mentors and role models, facilitating and increasing chances for 
success and equity. This program follows an apprenticeship model where mentees 
eventually become mentors and so on. Funds are required to establish stipends and 
includes faculty support for a minimum of 25% reassign time.  

 

Evaluation of Previous Resource Allocations 
Below is a list of resource allocations received in previous Program Reviews.  Please 
evaluate the effectiveness of the resources utilized for your program.  How did these 
resources help student success and completion?   
 

Resource Allocated PR Year Evaluation / Measured Effectiveness 
$ 31,381.60 to update a 
computer lab 

 

2016 Our computer labs are constantly used by our 
students.   In addition, with our new 
acceleration classes, which required more in-
class writing time, our labs have seen a 
tremendous increase in usage to the point 
where faculty are often unable to reserve labs. 
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Developmental Education 

Achievement Rate for time to complete transfer level 
Using the data from the CCCCO Scorecard,(Transfer Level Achievement Tab) what is 
your achievement rate for time to complete transfer-level English (one year and two 
year)? 
 
What is your departmental goal for each of these rates? Are you meeting these goals? If 
not, how are you addressing meeting your goals? 
 

The current rates on the CCCCO Scorecard for developmental English students 
who complete an English 101 in one year and in two years are quite low. The 
scorecard currently notes that as of 2015-16 only 32.7% of developmental 
students completed English 101, our transfer level course, in one year.  

The good news is that we are already making progress in increasing this number 
through offering accelerated courses. Last fall we offered our first accelerated 
course, English 45. This course moves our lowest level students into English 101 
in one semester. From this first cohort of students, those who took English 45 
Fall, 2016 and English 101 Spring 2017, that data shows that 47.7% passed 
English 101. This is a 15% increase over the scorecard data. This semester (Fall, 
2017), we began offering our accelerated English 100 course, which is designed 
to help students who assess into our one level below college composition, 
complete their college transfer English in one semester. We have 15 sections of 
this course. Every student who passes this class has automatically passed their 
transfer level English composition requirement, so the one year achievement rate 
stands to go up substantially higher when combined with the success rates of 
English 45 students.  

To date, acceleration is so new to MJC and the English department that we have 
not yet set goals for increasing the one and two-year achievement rates. Our 
primary concern has been developing these courses and getting the training 
needed to make the complete pedagogical shift needed to teach an accelerated 
course. To continue to see the achievement rates go up, one goal we do have is to 
scale up our offerings of accelerated English courses, but this also means training 
new faculty and having on-going professional development and support for 
faculty who are working with this new paradigm shift in teaching. Per best 
practices and the trend across California community colleges, we hope to have a 
faculty coordinator in place who can provide this training and support and, in the 
process, steer the department toward adopting realistic goals to see our 
achievement rates increase. 

Interestingly enough, while acceleration stands to increase the one year 
achievement rate substantially, our more traditional pathway of Read 40, English 
49 and English 50 may actually decrease the two year achievement rate, which is 
currently at 49%. One reason we may see a decline is that as more students self-
select accelerated courses, we are seeing more DSPS students opting for the 

http://scorecard.cccco.edu/scorecardrates.aspx?CollegeID=592#home
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longer traditional route. These students typically have learning disabilities that 
can make passing English courses difficult to say the least. This spring, we saw 
the success rates of English 45 students going up (from 56% to 64%) while the 
success rates of English 49 students went down (from 75% to 60%). As noted 
above, acceleration is so new and we have just launched these courses that it is 
too soon to really know what shifts are taking place and why. This is something 
we will need to investigate. However, we do know that research clearly shows 
that the more exit points students have, the less likely they are to complete a 
college level course.  

As the dust settles and we have an opportunity to examine shifts in students’ 
course taking patterns, we will also have the opportunity to reassess the two year 
achievement rates and based on what we find, set reasonable goals, and work to 
achieve those goals. 
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Appendix 

Optional Questions 
 
What strategies do you use to recruit, support and retain students from 
disproportionately impacted groups?  
 

These are some strategies our program uses to support and retain students 
disproportionately impacted: 

• Reading Apprenticeship Strategies 
• Enhancing awareness of Growth Mindsets and Affective Domain issues by 

incorporating the topics in class curriculum 
• Enhancing connections with Student Services. Some example include 

o Connecting students with Student Success Specialists (such as Alicia 
Arceo) 

o Connecting students with Counselors (such as Dr. Margaret Kingori) 
o Informing Counselors about new offerings such as ENGL 45 and 100  

• Promoting success for ENGL 45 and 100 students by  
o Incorporating Writing Center visits into the curriculum 
o Providing students with “dedicated tutors” who work closely with 

their classes 
o Increasing faculty presence at the Writing Center with some office 

hours there providing students with “dedicated librarians” who work 
closely with their classes 
 

 
Does your division (or program) provide any training/mentoring for faculty to support 
the success of students at risk of academic failure? 
 

Our program includes training/mentoring opportunities for faculty to support the 
success of students at risk of academic failure. Some highlights include encouraging 
and backing faculty to obtain training at events, such as: 
 

• The Conference on Acceleration in Developmental Education (Baltimore, 
Summer 2016) 

• The Great Teachers Retreat (Asilomar, Summer 2016) 
• Reading Apprenticeship Workshop (Cabrillo College, Fall 2016) 
• IEPI Guided Pathways Training (Fall 2016) 
• The California Reading Apprenticeship Conference (Bay Area, Summer 2017) 
• The California Acceleration Project (Bay Area, Summer 2017) 
• Guided Pathways Summit (Bakersfield CC, Summer 2017) 

 
In May 2017, in part as a result of the events listed above, the English Department 
hosted its own two-day Acceleration Training Workshop facilitated by Andrew 
Kranzman and Shelley Circle.  The Department also offered an abbreviated version of 
the workshop in August 2017.  
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English faculty teaching our accelerated courses participate in ongoing bi-weekly 
“Community of Practice” meetings to discuss student success and best practices for 
achieving it. 
 
Some faculty members in the English Department have also been receiving training 
from the Center for Urban Education (CUE), which gave a presentation at the 
Asilomar Retreat in Summer 2016. At Division adjunct training sessions, CUE has 
also offered diversity training for new adjunct instructors. 

 
Is there a need for more classified professional support in your area, please describe this 
need. Indicate how it would support the college mission and college goals for success, 
and completion. 

N/A 
 
What factors serve as barriers to recruiting active faculty to your program(s)? 

A lack of qualified English instructors in our geographical area is a barrier for us.  
We also need funding for new hires.  

 


